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Abstract

This study examines factors influencing the development of skills for students’” future careers in three
school types within one education system, focusing on school climate, teacher commitment, institutional
support, and parental roles. Students in the schools perceive large differences in institutional support
and rate support for the development of vocational skills differently. The findings highlight clear
differentiation within the same education system and call for systemic reforms, including improved
support, teacher quality, infrastructure, and practical curricula to better prepare students for the labour
market.

Streszczenie

Niniejsze badanie analizuje czynniki wplywajgce na rozwoj umiejetnosci zwiqzanych z przysztq karierq zawo-
dowq uczniow w trzech typach szkét dziatajacych w ramach jednego systemu edukacyjnego, koncentrujqc sie na
klimacie szkolnym, zaangaZowaniu nauczycieli i rodzicow oraz wsparciu instytucjonalnym. Uczniowie szkét
dostrzegajq silne zrézZnicowanie we wsparciu instytucjonalnym oraz inaczej oceniajq wsparcie w rozwijaniu
umiejetnosci zwiqzanych z karierq. Wyniki podkreslajq wyrazne zroznicowanie w ramach tego samego systemu
edukacji i wzywajq do reform systemowych, w tym poprawy wsparcia, jakosci nauczycieli, infrastruktury i prak-
tycznych programdéw nauczania w celu lepszego przygotowania uczniow do rynku pracy.

INTRODUCTION

The preparation of young people for entry into the labour market represents a significant challenge
for contemporary education systems around the world [OECD, 2018]. The increasing globalisation,
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dynamic technological development and changing needs of the labour market mean that young
people are expected to demonstrate a broader range of skills than simply knowing facts and theoretical
concepts [Leuven, Oosterbeek, 2011]. Competencies such as critical thinking, adaptability, teamwork
and entrepreneurship have become indispensable in a professional environment. Nonetheless, many
educational systems, including those not focused on developing practical skills, are unable to adequately
prepare young people to meet the challenges of the modern workplace [Busso et al., 2017; Laurisz et
al,, 2022].

The primary objective of school education is to develop the skills that will enable young people
to integrate successfully into the labour market. However, the effectiveness of education is not
determined by the curriculum or resources available at the school level alone. A number of factors have
been identified as playing a significant role in this regard. These include the school climate, the level
of commitment shown by teaching staff, the direct support provided by the educational institution
and the role of parents [Bandura, 1986; Bourdieu, 1984; Crespo-Cebada et al., 2014; Laurisz, Sanak-
Kosmowska, 2024]. The existing literature emphasises the importance of these factors as integral
components that, taken together, exert a significant influence on students” attitudes towards their future
professional careers. The school as an institution does not operate in isolation; its functioning is closely
linked to the local social, economic and cultural context, which gives rise to significant differences in
students” experiences.

In educational systems that do not prioritise the development of skills, these consequences become
particularly evident in contexts where differential social, human or cultural capital is present [Laurisz,
Sanak-Kosmowska, 2024]. Schools situated in urban and rural contexts, as well as public and private
institutions, operate within the same educational system but under disparate organisational and social
conditions [Echazarra & Radinger, 2019; Looker & Bollman, 2020]the paper describes the distinctive
characteristics of rural areas and communities and the factors typically associated with shaping students’
learning experience in rural contexts. Data from the OECD Programme for International Student
Assessment (PISA. The geographic location of the school can impact the accessibility of educational
resources, teacher support, and the extent and scope of parental engagement [Crespo-Cebada et al.,
2014; Henderson et al., 2020; Li, Hou, 2022]PISA 2006: science competencies for tomorrow’s world,
Organisation for Economic Co-operation and Development, Paris in 2007. Conversely, the form
of ownership (public or private) determines the organisational flexibility and capacity to implement
innovative educational practices. These factors ultimately determine the actual quality of education
and the preparation of students for adult life.

The aforementioned research demonstrates that the school climate exerts a pivotal influence on the
formation of young people’s career aspirations. A safe and supportive school environment, characterised
by a sense of community and access to emotional support, is instrumental in the development of both
hard and soft skills. The role of teachers as guides and mentors in the educational process is of great
significance. Their commitment and pedagogical approach have a profound impact on students’
motivation and their capacity to undertake professional challenges. The provision of infrastructure and
supplementary courses by educational institutions provides a basis for the development of professional
competencies. In addition, the family, as the initial educational setting, plays a pivotal role in shaping
students’ career aspirations, particularly with regard to the transmission of cultural capital and values.

The objective of this article is to examine the influence of various factors on the development of
students’ skills required for the labour market in different types of schools operating within the same
non-skills-focused educational system. The study focuses on students” perceptions of four key factors:
school climate, the role of teachers, the support of the school institution and parental involvement.
It aims to identify differences in perceptions of these factors depending on the type of school (public
vs. private) and its location (urban vs. rural). The analysis will inform further educational policy
by identifying opportunities to support students’ professional development.
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LITERATURE REVIEW

One of the most significant challenges facing educators and social policymakers is equipping young
people with the skills and knowledge required to succeed in the evolving modern labour market. In the
context of a rapidly evolving economic environment shaped by globalisation, technological advancement
and mounting social expectations, the importance of soft skills, adaptability and entrepreneurial attitudes
is becoming increasingly evident [Brynjolfsson, Mcafee, 2014; OECD, 2018]. The ability to think critically,
collaborate effectively, demonstrate creativity and solve problems independently are increasingly valued
in the contemporary labour market [Busso et al., 2017].

Education systems are often unable to respond effectively to these demands, remaining focused
on imparting theoretical knowledge, which results in a mismatch between the competencies of later
graduates and the requirements of the labour market [Leuven & Oosterbeek, 2011]. The absence of
structured programmes that encourage the development of entrepreneurial skills and practical abilities
results in a lack of preparation among young people to meet the evolving demands of the labour
market. This ultimately gives rise to not only difficulties in securing employment, but also obstacles
to the realisation of the innovative potential of young people [Oosterbeek et al., 2010].

In order to gain an understanding of the factors that influence students’” development and their
preparation for the labour market, it is necessary to consider a number of key theories.

1. The theoretical framework of Bronfenbrenner’s ecological systems theory is as follows: This
concept posits that an individual’s development is shaped by interactions between multiple
systems, ranging from the immediate micro-environment, such as the school or family context,
to the broader macro-system, which encompasses cultural norms and educational policies.
The school can be considered a microsystem, with a specific influence on the formation of young
people’s career aspirations and the development of the competencies essential for future
employment [Afzal et al., 2023; Ettekal, Mahoney, 2017].

2. The theory of planned behaviour: The theory posits that an individual’s intentions to engage in
specific actions are contingent upon three factors: attitudes towards the behaviour in question,
subjective norms and perceptions of behavioural control. In the context of young people’s careers,
the support of the family and educational environment has been demonstrated to enhance
entrepreneurial attitudes and the sense of control over one’s own career development [Ajzen,
1991, 2005]1985, Ajzen, 1987.

3. Bourdieu’s theory of cultural capital posits that cultural values and resources transmitted
by families and schools influence an individual’s educational attainment and career aspirations.
Cultural capital, such as social skills or linguistic competence, can empower young people in the
labour market, but also highlight differences due to social inequalities [Bourdieu, 1984; Crespo-
Cebada et al., 2014; Li, Hou, 2022].

The integration of the aforementioned theories provides a multidimensional perspective on the
factors that influence students” attitudes and competencies in the context of their preparation for future
careers. Furthermore, it emphasises the necessity of educational interventions that can rectify systemic
shortcomings and facilitate the growth of comprehensive abilities in the younger generation.

The school environment is a crucial setting for the transfer of knowledge and the acquisition of skills
and attitudes that are necessary for navigating the evolving landscape of the modern labour market.
The quality of support provided by schools, including institutional support, infrastructure and skills
development programmes, has been demonstrated to have a direct impact on students’ aspirations
and willingness to take on challenges [Afzal et al., 2023; Echazarra, Radinger, 2019]ssment (PISA.

Schools have the potential to facilitate the development of competencies that are highly sought
after in the labour market, including critical thinking, adaptability and entrepreneurship. From the
perspective of Bronfenbrenner’s ecological systems theory, the school as a microsystem interacts with
the daily experiences of students and establishes the foundations for their intellectual and emotional
development [Ettekal, Mahoney, 2017]. It is of particular importance to establish an institutional
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environment that offers support to students and an educational environment that encourages innovation,
fosters collaboration and develops the problem-solving skills that are required for professional work
[Gibb, Haskins, 2014; Thapa, 2012]

Access to adequate resources, infrastructure and institutional support represents a pivotal factor
influencing the quality of education and the professional development of students. The availability of
resources differs between private and public schools, which has a significant impact on the educational
opportunities available to young people. A review of the literature reveals that public schools are more
likely to offer programmes designed to foster entrepreneurial skills, access to modern technology and
a variety of extracurricular activities that support practical development [Crespo-Cebada et al., 2014;
Henderson et al., 2020; Mancebon, Muiiz, 2008]. Conversely, public schools, particularly those situated
in rural areas, frequently encounter financial limitations, which impede their capacity to provide
a comprehensive range of educational resources [Echazarra, Radinger, 2019; Li, Hou, 2022].

The discrepancy between the educational standards of private and public schools has a considerable
influence on students” preparedness for the labour market. Students attending public schools are more
likely to have access to programs designed to develop entrepreneurial skills, such as workshops or
business simulations. Such programs can enhance students’ competitiveness in the labour market.
In contrast, public schools, despite their frequently limited resources, play an essential role in
social integration and the equalisation of educational opportunities, particularly for students from
disadvantaged backgrounds [Echazarra, Radinger, 2019; Mancebdén, Muiiz, 2008]the paper describes
the distinctive characteristics of rural areas and communities and the factors typically associated
with shaping students’ learning experience in rural contexts. Data from the OECD Programme for
International Student Assessment (PISA.

The study of how young people are prepared for the challenges of the labour market and the
factors that influence their skills development is particularly pertinent in the context of contemporary
economic challenges, including globalisation, technological advances and increasing labour market
demands. From a theoretical perspective, it is of primary importance to comprehend the manner
in which disparate factors and environments impact the development of students. A review of the
literature and analysis of research findings have identified a number of key areas that require further
investigation in order to ascertain effective strategies for supporting the development of competencies
in young people. In light of the aforementioned considerations, a series of research questions were
formulated with the objective of elucidating the role of the school, the school climate, teachers and
parents in the development of competencies that facilitate entry into the labour market.

The first research question is whether students perceive the school climate to be a factor influencing
their development, and if so, what differences exist in this perception between public and public
schools, and between urban and rural schools?

4. What are the perceptions of students regarding the involvement of teachers in preparing them
for their future careers, and what are the main differences in this perception between school
types?

5. What are the perceptions of pupils regarding the support provided by the school institution in
developing the skills required for the labour market?

6. How do students evaluate the involvement of parents in their skills development, and what are
the main differences in this perception according to the type and location of the school?

METHODS

The research sample consisted of final-year students from three schools selected purposively to reflect
key differences in location (urban-rural) and ownership (public-private). These included an urban public
school, a rural public school, and an urban private school. The purposive sampling method was chosen
to ensure that the study captures the diversity of socio-economic and organisational contexts influencing
students’ attitudes towards preparation for the labour market. Final-year students were specifically
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targeted, as they are at a critical stage of education, making decisions about further education and
career paths. This approach maximised the relevance of the findings to the objectives of the study.
A total of 187 students were included in the study.

Cluster Analysis

The initial stage of analysis employed cluster analysis, a method designed to identify groups of related
variables and patterns in the data [Landau & Everitt, 2003]. This technique was used to group students’
responses and to determine which variables most distinctly influenced their attitudes towards
preparation for adult life and the labour market. By reducing the dimensionality of the dataset, cluster
analysis enabled the identification of key variables that differentiated attitudes across the three school
types. This step was essential to focus subsequent analyses on the most relevant aspects, eliminating
superfluous variables and ensuring a more precise exploration of the factors under study.

Correspondence Analysis

Following the cluster analysis, correspondence analysis was applied to explore the multivariate
relationships between school types and students” attitudes. This method allowed for a graphical
representation of the associations between categorical variables (e.g., school types and survey
responses) [Gdrniak, 2000]. By projecting the data onto a reduced-dimensional space, correspondence
analysis facilitated an intuitive understanding of both clear and nuanced relationships, such as the
polarity of responses or overlaps in attitudes across school types. This approach was particularly
relevant for the qualitative nature of the survey data, which utilised a five-point Likert scale. The use of
canonical standardisation further enhanced the interpretability of results, ensuring that the graphical
representation accurately reflected the magnitude of differences between categories.

Reliability Assessment

To ensure the validity and reliability of the survey instrument, Cronbach’s alpha was calculated. This
measure of internal consistency confirmed that the questionnaire items reliably captured the constructs
under study. A high alpha coefficient provided assurance that the survey results were suitable for
further statistical analysis and supported the robustness of the findings. The reliability assessment
was a crucial step, as it validated the use of cluster and correspondence analyses in examining the
relationships between school types and students’ attitudes [Landau, Everitt, 2003].

The sequential application of cluster analysis and correspondence analysis was driven by the need
to first identify key variables and then explore their interrelationships in depth. Cluster analysis provided
a foundation by reducing complexity and highlighting relevant dimensions, while correspondence
analysis extended the findings by mapping these dimensions onto the school typology. This structured
approach ensured that the analysis was both comprehensive and focused, aligning with the study’s
aim to uncover disparities in students” perceptions of educational support and preparation for the
labour market.

The selection of the research sample permitted the capture of the complexity of the factors
differentiating students from the three types of schools within one educational system. The results of
the study represent a significant contribution to the analysis of disparities in the quality of education
and school climate in Poland. However, it is essential to consider the limitations of the purposive
nature of the sample when interpreting the findings.
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RESULTS

The results of the cluster analysis identified three main variables that clustered as distinct, strongly
related categories: teacher involvement, school climate and support of the school institution (see Figure
1). These variables were selected for further analysis due to their direct impact on students’ attitudes
towards the challenges of the contemporary labour market. The selection of variables for analysis
is supported by the research literature, which emphasises the pivotal role of school institutions in
fostering the growth of young people in terms of both competencies and professional attitudes [Afzal
et al., 2023; Cohen et al., 2009; Gibb, Haskins, 2014; Thapa, 2012]

Furthermore, based on the findings of the literature review and educational theory, a fourth category,
parental support, was added to the variables identified. The family is acknowledged as a pivotal
element in fostering young people’s growth and nurturing their educational and career aspirations
[Bourdieu, 1984; Laspita et al., 2012; Shinnar et al., 2018]. The incorporation of this variable facilitated
a more comprehensive research outlook and the incorporation of an additional environmental factor
that can markedly influence students” attitudes.

Figure 1. Cluster analysis
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(Manhattan)
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Source: own elaboration

The results of the reliability analysis of the research tool indicated that the Cronbach’s Alpha value
for the entire set of questions was 0.8307, while its standardised value was 0.8258. These values indicate
a high level of reliability of the research tool. A score above 0.8 is considered to be excellent in social
research, indicating that the questions in the questionnaire were highly correlated and measured
consistent constructs. The slight discrepancy between Cronbach’s Alpha and its standardised version
serves to reinforce the stability of the results, irrespective of potential discrepancies in the intensity
of responses to individual questions. The high values of Cronbach’s Alpha confirmed the reliability
of the survey instrument, thereby allowing further analysis based on the data obtained. The results
demonstrate that the variables employed in the survey exhibited internal consistency, thereby
providing a reliable basis for investigating students” attitudes towards preparation for adult life and
the labour market.

The correspondence analysis enabled the positioning of each school in the two-dimensional space
depicting the issue under analysis (see Figure 1-2). This allows the location of each school in relation
to the different categories of the variable to be demonstrated. Furthermore, it permits the evaluation of
proximity and degree of importance in relation to other categories.
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Figure 2. Correspondence analysis for the variables: The school prepares me well for future work and the school
climate inspires skill development
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Figure 3. Correspondence analysis for the variables: Parental support in skill development and Teacher involvement
in career preparation
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The correspondence analysis demonstrated that, with regard to the urban public school, its positioning
in the space for the variable ‘school support in preparation for future professional life” indicates that
the students’ responses are concentrated near the category “Disagree”. This indicates that the majority
of students at this school do not believe that the school effectively prepares them for professional life.
Upon assessment of the school climate, it becomes evident that the urban public school is situated
between the categories of “Strongly Disagree” and “Neither Agree nor Disagree” on the graph. This
suggests that students generally perceive the school climate as uninspiring in terms of developing
the skills required for the future labour market, with a weak inclination towards neutrality. With
regard to the variable pertaining to teachers” commitment to preparing students for future careers, the
responses of students situate the urban public school in close proximity to the ‘Disagree’” and ‘Strongly
disagree’ categories. This indicates that students perceive teachers to be unsupportive in preparing
them for future career challenges. Conversely, the majority of respondents indicated that their parents
do not support their development of skills, with the majority of responses falling within the ‘Disagree’
category. This indicates that the majority of students perceive a lack of parental support in developing
the skills required for future employment. It is important to note, however, that there are also pupils
in this group whose responses indicate a preference for the ‘Strongly agree” category. This suggests
that the group is internally inconsistent. The analysis conducted for the rural public school reveals an
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interesting variation. The evaluation of the school climate is situated close to the ‘Strongly Disagree’
and ‘Disagree’ categories, indicating that the prevailing attitudes among students are negative. The
educational environment is perceived by students at this school as lacking the capacity to inspire them
to develop the skills they require for their future careers.

In the context of preparation for the world of work, the rural public school is situated close to the
‘Strongly disagree’” category, but also exhibits a moderate inclination towards the ‘Agree’ category.
This suggests that students hold predominantly negative views of the school’s role in preparing them
for their future careers, although a number perceive positive aspects of education. With regard to the
extent of parental support for skills development, the score corresponding to the rural public school falls
between the categories of ‘Strongly agree” and ‘Strongly disagree’. This polarisation clearly indicates
a significant discrepancy in the level of parental involvement in children’s development. Some students
report that their parents provide them with considerable support, whereas others indicate that they
receive no such support at all. Similarly, teachers’” involvement in career preparation is a variable in
which responses place the school between the “strongly agree” and “strongly disagree” categories, in
a manner analogous to that observed with parental influence. This distribution of responses indicates
anotable polarisation of student opinion, with some students rating teachers as highly involved, while
others perceive their contribution as insufficient.

In the case of an urban private school, the analysis demonstrates a clear homogeneity and convergence
in student evaluations. The school climate was rated as a factor inspiring competence development, with
a score close to the ‘Agree” category, and with some approximation to ‘Neither agree nor disagree’. This
indicates that the majority of students perceive the school atmosphere to be conducive to the development
of skills, although some may not feel fully influenced by it. The school’s role in preparing students
for future working life was rated between the ‘Agree” and ‘Neither agree nor disagree’ categories. The
majority of students hold a positive opinion of the school’s activities in this area, although some remain
neutral. Furthermore, parental support for skills development was also rated positively, with the school’s
score approaching the ‘Agree’ level, exhibiting a moderate inclination towards ‘Strongly agree’. This
score indicates that parents are perceived by their children as being committed to supporting their
development. The involvement of teachers in preparing students for future careers is rated close to the
“Agree” category, with a slight inclination towards “Neither agree nor disagree”. The results indicate that
students generally view teachers in a positive light, although some students express neutral opinions.

The findings demonstrate that a prevailing negative sentiment among students towards the school
climate, parental support and preparation for professional life is evident in the urban public school. The
degree of polarisation in some categories is limited, suggesting a lack of diversity in student opinion.
The private city school is notable for its generally positive student attitudes, particularly with regard
to parental support and the school climate. Nevertheless, a moderate degree of neutrality in certain
categories suggests the existence of diverse experiences within this group. In contrast, the rural public
school is characterised by a strong polarisation of opinions in almost all categories. The diversity of
student attitudes suggests significant differences in individual educational experiences, probably due
to local socio-economic conditions. Based on the analysis, it is possible to compare each individual
school with each other. The results of this comparison can be found in the table (Table 1.).

Table 1. Comparison of pupils’ grades by school type based on correspondence analysis

Issue

Public urban vs. Private urban

Public urban vs. Public rural

Private urban vs. Public rural

The school climate
inspires skill
development

Moderate difference: , Neither

agree nor disagree” vs. ,Agree”

Significant difference: ,Neither

agree nor disagree” vs. , Disagree”

Significant difference: ,Agree” vs.
,Disagree”

Parental support in
skill development

Moderate difference:

,Disagree” vs. ,,Agree”

Strong polarity: ,Disagree” vs.
,Strongly agree/Strongly disagree”

Strong polarity: , Agree” vs.
,Strongly agree/Strongly
disagree”
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. . Strongly disagree” vs. ,Strongly ,Strongly agree/Strongly
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agree/ Strongly disagree” disagree”

Source: own elaboration

Discussion

The findings of this study highlight significant disparities in how school climate, parental support,
institutional backing, and teacher involvement shape students” competencies across different types of
schools. These disparities are strongly influenced by socio-economic conditions, school resources, and
organisational contexts, confirming previous research on inequalities in education systems [Busso et al.,
2017; Echazarra, Radinger, 2019]. The ensuing discourse delves into the repercussions of these elements,
offering insights into their divergent strengths and limitations in nurturing student development. This
analysis is supplemented by the integration of findings from related studies, facilitating a comparative
examination.

School Climate

School climate was identified as a pivotal factor in determining students” aptitude for acquiring
competencies essential for the workforce. The findings unveiled pronounced variations between school
types. Urban public school has been the subject of particular criticism regarding their inadequate climate,
with students reporting a sense of dissatisfaction stemming from budgetary constraints and an overly rigid
curriculum that prioritises theoretical knowledge over practical skills [Cohen et al., 2009]. This finding
aligns with the observations of researchers, who noted that a lack of innovation in curriculum design
can hinder student engagement and motivation. Furthermore, the issue is exacerbated by inconsistent
support from teachers and administrators [Afzal et al., 2023].

The repercussions of this are profound, with students facing difficulties in transitioning into the
workforce due to their inability to develop essential soft skills such as teamwork, adaptability, and
communication [Brynjolfsson, McAfee, 2014]. Furthermore, the absence of career-focused initiatives
results in students lacking the necessary preparation for the dynamic demands of the labour market,
thereby reducing their employability and career advancement opportunities.

In contrast, urban private school exhibited a significantly more supportive climate, with students
acknowledging the benefits of individualised learning approaches, better access to modern resources,
and the availability of extracurricular activities. Similar findings were reported by Crespo-Cebada et
al. [2014], who attributed positive outcomes in private schools to their organisational flexibility and
ability to adapt to students’ needs. By fostering a motivating environment, private schools enable
students to build the confidence and practical competencies necessary for career readiness, including
entrepreneurial thinking and problem-solving abilities [Crespo-Cebada et al., 2014]. However, a subset
of students in private school expressed neutral opinions, suggesting that elevated expectations are
not always met, particularly in terms of access to specialised programmes [Henderson et al., 2020].
Rural public school received the most unfavourable evaluations of climate. Students frequently
cited infrastructural deficiencies, limited access to modern technology, and a lack of extracurricular
programmes as major obstacles to skill development [Henderson et al., 2020]. These challenges
are consistent with findings from Looker and Bollman [2020], who observed that rural schools often
struggle to provide a stimulating educational environment due to financial and logistical limitations.
The socio-economic context of rural communities has been shown to compound these issues [Echazarra,
Radinger, 2019]the paper describes the distinctive characteristics of rural areas and communities and
the factors typically associated with shaping students” learning experience in rural contexts. Data from
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the OECD Programme for International Student Assessment (PISA, with lower parental expectations
and limited external support contributing to an environment that is less conducive to the development
of professional competencies. The lack of a positive school climate in rural areas has been demonstrated
to severely impact students’ career trajectories, leaving them ill-equipped to adapt to technological
advancements and the competitive demands of the labour market.

Parental Support

The level of parental involvement in the education of their children varies significantly across
different school types, reflecting socio-economic disparities. In urban public school, students reported
a dichotomy in perceptions of parental support. Families with a higher socio-economic status and
greater educational awareness actively supported their children through tutoring and extracurricular
activities [Li, Hou, 2022]. Conversely, families with limited financial resources encountered challenges
in providing comparable levels of assistance, a finding that aligns with the observations of Shinnar et
al. [2018], who underscored the pivotal role of socio-economic factors in shaping parental engagement.
The dearth of parental involvement in urban public schools exerts a substantial influence on students’
career development. In the absence of parental guidance, students may find themselves bereft of
access to supplementary learning opportunities that can nurture career-oriented competencies, such
as critical thinking, resilience, and networking. This can hinder their ability to secure employment
in competitive fields and adapt to evolving job requirements [Shinnar et al., 2018]. Private urban
schools displayed consistently higher levels of parental engagement. Parents in these schools often
possess the financial means and educational background to invest in their children’s development,
participating in workshops, consultations, and additional learning opportunities [Crespo-Cebada et
al., 2014]. These observations are consistent with the findings of Henderson et al. [2020], who identified
parental engagement as a pivotal factor in the success of private schools. This active involvement
frequently results in enhanced career preparation, as students are encouraged to pursue internships,
entrepreneurial ventures, and leadership roles that augment their employability.

Rural public school demonstrated the most significant disparities in parental support. While some
parents actively engaged with their children’s education, others were constrained by financial hardship
or traditional conceptions of parental roles, as posited by Looker and Bollman [2020]. The paucity
of collaboration between schools and parents further exacerbated these disparities, underscoring
the necessity for programmes that encourage parental involvement, particularly in underprivileged
communities [Cohen et al., 2009]. The absence of robust parental support in rural schools engenders
additional impediments to students developing the self-efficacy and career aspirations necessary to thrive
in the contemporary workforce.

Institutional Support

The function of institutional support in preparing students for the labour market was perceived
differently across school types. Urban public school was criticised for their perceived lack of practical
modules and mentorship opportunities, which are increasingly valued by employers [Busso et al., 2017;
OECD, 2018]. The rigidity of the curriculum and insufficient funding for innovative educational tools
further limited their effectiveness [Brynjolfsson, Mcafee, 2014]. Students in these schools face challenges
in developing adaptable skill sets (e.g. technological proficiency and entrepreneurship), leaving them
vulnerable to unemployment or underemployment in changing industries. In contrast, institutional
support in urban private schools was rated more positively. Students acknowledged the benefits
of tailored learning programmes, career counselling, and access to a wider range of extracurricular
activities. This mirrors findings from Crespo-Cebada et al. [2014], who noted that private schools often
provide a more comprehensive approach to student development. Such support equips students with
practical experience and a competitive edge in navigating their career paths.
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However, rural public schools encounter considerable challenges in providing institutional support.
Financial and infrastructural limitations impede access to contemporary technology and career guidance
programmes, resulting in students being inadequately prepared to meet the demands of the current
labour market [Echazarra, Radinger, 2019; Looker, Bollman, 2020]the paper describes the distinctive
characteristics of rural areas and communities and the factors typically associated with shaping
students” learning experience in rural contexts. Data from the OECD Programme for International
Student Assessment (PISA. The absence of institutional support in such schools results in a paucity of
exposure to career opportunities, thereby reinforcing social and economic inequalities and reducing
students” ability to break out of cycles of poverty.

Teacher Involvement

Teacher engagement was another critical factor influencing students’ career readiness. Urban public
school faced limitations due to high student-to-teacher ratios and an overemphasis on the core
curriculum, which restricted teachers” capacity to focus on career-oriented activities [OECD, 2018]. The
absence of specialised training in career guidance further hampers teachers” ability to support students
effectively [Echazarra, Radinger, 2019]the paper describes the distinctive characteristics of rural areas
and communities and the factors typically associated with shaping students’ learning experience in
rural contexts. Data from the OECD Programme for International Student Assessment (PISA. Without
proactive teacher involvement, students miss out on essential mentorship that could guide them
towards career opportunities aligned with their skills and interests [OECD, 2018]. In private urban schools,
students generally perceive teachers as more supportive. Access to mentoring programmes, thematic
workshops, and smaller class sizes allowed teachers to tailor their guidance to individual student
needs [Henderson et al., 2020]. This enables students to gain clarity about their career aspirations and
acquire skills essential for their professional futures.

A study of rural public school revealed a high degree of polarisation in the evaluations of teacher
involvement. While some teachers went beyond the curriculum to actively support students, others
remained confined to their basic responsibilities due to a lack of resources and systemic support
[Cohen et al., 2009]. These findings are consistent with those of Mbagaya [2021]Kenya. Children were
assessed on their level of learning and development in the following domains: pre-academic skills (pre-
literacy and pre-mathematics, executive function, and socioemotional cognition. The sample consisted
of 390 preschool children who had completed their curriculum and were transitioning to Grade One.
Children were assessed using an adapted and validated form of the Measurement of Development
and Early Learning (MODEL, who highlighted the challenges faced by rural educators in providing
effective career guidance. The underachievement of students in these schools is perpetuated by the
limited involvement of teachers, who are unable to provide students with the necessary knowledge
and skills to pursue diverse career paths.

CONCLUSIONS

The article examines the impact of various factors, including school climate, teacher involvement,
institutional support, and the role of parents, on the growth of students” competencies within the context
of a non-skills-focused education system. The findings reveal notable differences between public
and public schools, as well as between urban and rural schools. Students in urban public schools rated
the school environment and parental support as more conducive to their competence development
compared to students in public schools, particularly in the rural context where significant infrastructural
and financial constraints were noted.

The disparities in teacher involvement and the support of educational institutions underscore the
necessity for systemic reforms, including augmented investment in infrastructure, enhanced teacher
training, and the implementation of innovative educational programs. It is of particular importance
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to develop practical educational modules that will better prepare students for the demands of today’s
labour market. These changes must be complemented by systemic reforms that will enhance the quality
of education, optimise students’ learning and teachers’” comfort, and optimise school management.
Reforms that level the educational playing field, improve the quality of teaching and lay the foundations
for improving the efficiency of public education are also important.

Future research should focus on understanding how various models of institutional support and parental
involvement can be effectively implemented in public schools, especially in rural areas. Furthermore, it
will be important to explore the impact of mentoring programmes and cross-sector collaboration on the
development of students” competencies, which can contribute to equal educational opportunities.
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