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Abstract

The study examines the impact of using authentic materials vs. course books on vocabulary acquisition
in teaching English as a foreign language to high school students in Poland and Slovakia. Our research
focuses on short/long-term retention of vocabulary and analyzes the test results of two randomly
selected groups of learners aimed to investigate whether the authentic materials have an impact on
vocabulary mastery and retention, in comparison with course-book texts. The data were gathered
by conducting pre-, post-, and delayed vocabulary tests, as well as attitude measuring interviews
conducted with some study participants. The obtained results indicate that the experimental groups
were more motivated than the students who used the course book.

Streszczenie
W badaniu analizowano wplyw korzystania z materiatow autentycznych w poréwnaniu z podrecznikami na
przyswajanie stownictwa w nauczaniu jezyka angielskiego jako jezyka obcego przez uczniow szkot srednich w
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Polsce i na Stowacji. Nasze badania koncentrujq sie na krotko- i dtugoterminowym zapamietywaniu stownictwa
oraz analizujq wyniki testow dwdch losowo wybranych grup ucznidw, ktorych celem byto zbadanie, czy mate-
riaty autentyczne wptywajq na opanowanie i zapamietywanie stownictwa w porownaniu z tekstami z podrecz-
nikow. Dane zebrano poprzez przeprowadzenie testéw stownictwa przed, po i z opoZnieniem, a takZe wywiaddw
mierzqcych nastawienie niektérych uczestnikéw badania. Uzyskane wyniki wskazujag, Ze grupy eksperymentalne
byty bardziej zmotywowane niz uczniowie korzystajgcy z podrecznika.

INTRODUCTION

In many approaches to foreign language learning/teaching, the mastery of vocabulary has been
recognized to be a fundamental assumption. Richards & Rodgers (2001), for instance, perceive lexical
approaches to vocabulary as crucial to the mastery of language structure and consequently necessary
in any language production. The value of vocabulary is frequently emphasized in the field of second
language (L2) in the sense that the native language speakers are fundamentally distinguished by their
lexical competence. (Laufer, 1998 cited in: Alshumrani [2024]. Moreover, linguists emphasize the key
role of vocabulary in either spoken or written communication. Some of them claim that lexis is
superior to grammar in the process of creating the comprehensible, clear message [Wilkins, 1978, p.
111]. It appears then that a need of investigation of the impact of different materials on vocabulary
mastery remains one of the key research activities in the main body of lexicology.

One of the first linguists who criticized the usage of artificial texts and highlighted the advantage of
natural texts over them was Sweet [1899, p. 177]. His activity in the 19th century marks the beginning
of the rising interest in the application of authentic materials in teaching languages. Since then, there
have been claims that authentic materials presented in the real context are great sources of vocabulary
from many areas [Berwald, 1987, pp. 3—4; Rao, 2019, p. 3]. The usage of authentic texts has been found
to have a positive effect on language proficiency [Aidinlou, Moradinejad, 2016, pp. 15-16].

With the development of new technologies students, schoolteachers, and language educators are
presented with variety of resources and tools which may enhance and improve their language learning
and teaching experience.

The aim of this paper is to investigate the phenomenon of using authentic materials vs. course books on
vocabulary acquisition in teaching English as a foreign language to high school students in Poland and
Slovakia. We have used mixed methodology approach that includes the quantitative (quasi-experimental
pre-, post-, and delayed post-test design) and qualitative research (the short, semi-structured interviews
translated from polish). According to Dorneyi [2007, p. 45], the mixed methodology enables a thorough
analysis of the examined issues. The research was conducted consequently among 60 first graders in
two secondary schools (one in Poland and one in Slovakia) and included both conventional course-book
classes and courses and these based on authentic resources (the research intervention).

LITERATURE REVIEW

Language education worldwide focuses on enabling learners to communicate effectively in diverse
situations, emphasizing the practical use of a foreign language. The goal is to equip students with the
skills to express their personal opinions or reactions in authentic contexts. This approach values the
authenticity of language production, where learners can demonstrate their ability to use language
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naturally in real-world scenarios. Achieving this level of proficiency not only reflects a high degree of
linguistic competence but also facilitates meaningful interaction in cross-cultural communication.

This shift towards communicative competence aligns with global educational trends that prioritize
functional language use over rote memorization of vocabulary and grammar rules. Many scholars,
such as Gilmore [2007], argue that authenticity can be understood in terms of both the materials used
and the learning tasks performed. In this view, tasks that encourage learners to engage with language
in meaningful and communicative ways are considered authentic, even if the materials themselves
are not strictly drawn from real-life contexts. The authenticity of interaction — how learners use
language to accomplish real-world tasks and express personal thoughts — is equally vital in fostering
communicative competence [Nunan, 1989].

K. Morrow [1977, cited in Gilmore, 2007, p. 98] defines authentic materials as a stretch of real language
designed to convey a real information of some sort to a real audience and produced by a real speaker
or writer. Hence, authentic materials are those materials which are not straightforwardly produced
and created for educational purposes (L2 learning included). A similar approach could be found in the
works of R.R. Jordan [1997, p. 113], C. Wallace [1992, p. 145], and G. Gardner and K. Miller [1999]. All
of them state that authentic texts are not written for the aim of language teaching but rather intended
for some others use.

Taylor [cited in Aidinlou, Moradinejad, 2016, p. 15] enumerated three types of authenticity:/1/
authenticity of language: it provides students with texts of authentic nature that are produced
by speakers of English for speakers of English;/2/authenticity of task; it involves and engages students
in collaborative exercises such as discussions, negotiations, decision-making tasks, hand on experiments,
real-world tasks;/3/authenticity of situation: true and real conditions, also in the classroom environment,
that refer to real-world experiences, and are the opportunities to produce unique language texts and
utterances in real-world context.

Breen [1985, p. 61], on the other hand, indicating that authentic materials are not the ones normally
found in course-books, identifies four types of authenticity: textual authenticity, used as input data for
students; task authenticity, conducted in the process of language learning; authenticity of the learners’
own interpretations of such texts; authenticity of the actual social situation of the classroom language
— the perceptions and feelings of students about the text.

The previous research in the area and publications on the subject presented many advantages and
positive consequences of creating authentic learning experience and situations, and/or using authentic
materials in language education. Some of them are mentioned below:

* positive impact on students’ motivation and engagement. M. Peacock [1997, p. 144] provides
a long list of the advocates of this view: Allwright [1979], Freeman and Holden [1986], Little
and Singleton [1991], Little, Devitt and Singleton [1989], Swaffar [1985], King [1990], Bacon and
Finnemann [1990], Berardo [2006, p. 64];

¢ relevance to the real-world and culture [Guariento, Morley, 2001, p. 347; Al Azri, Al-Rashdi,
2014, p. 249-253; Berardo 2006, p. 64];

* increased language proficiency [Berardo 2006, p. 66];

* increased performance and concentration [Peacock, 1997, p. 152].

Following M. Peacock (ibid.), appropriate authentic materials may increase one’s performance,
concentration, and involvement during the task or target activity more than artificial materials.
Additionally, authentic materials, when used

* relate to student’s needs, in this way fostering creativity [Berardo, 2006, p. 64];
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* include vast variety of language on all topics and true information and knowledge about the
world [Berwald, 1987, pp. 3—4];

* lead to demonstration and reduce potential frustration caused by inability to comprehend the
meaning [Berwald, 1987 pp. 3-4];

¢ have positive effect on vocabulary acquisition [Bal-Gezegina, 2014; Umar, Irmayanti, 2017;
Shakibaei, Shahamat, Namaziandost, 2019; Djiwandono, 2018] and/or vocabulary retention
[Aidinlou, Moradinejad, 2016].

On the other hand, however, some linguists and researchers point out the problems the usage of
authentic materials may bring into language teaching and learning. Following their claims, authentic
materials:

e are difficult for the learners due to the natural speed, pronunciation, and complexity of the
language [Zanon cited in Aidinlou, Moradinejad, 2016, p. 15; Williams, Freeman, Holden,
Morrison cited in Peacock 1997, p. 144; Guariento, Morley, 2001; cited in Aidinlou, Moradinejad,
2016, p.15]

* are time-consuming [Berardo, 2006, p. 66]

¢ contain the vocabulary irrelevant to the student’s immediate needs [Berardo, 2006, p. 66].

One of the critics of authentic materials in language education, Day [2004, pp. 101-114] claims that:
“we need to include authentic texts as being good, bad, and indifferent. Authentic materials can be
poorly written, uninteresting, hard to read, and can lack normal text features such as redundancy and
cohesion.” Instead of focusing on authenticity, Day (ibid.) proposes the concept of appropriateness
as the key notion in material selection as he believes that the most important factor in successful
language learning is to match the provided texts with the linguistic abilities of the learners. What's
more, Day (ibid.) suggests that what should the fundamental criteria in material selection should be
the appropriateness of materials and meeting the needs of students (rather than their authenticity). He
finds the key to effective language learning in matching the texts presented with the linguistic ability
of the learners.

Thornbury [2002, p. 13] believes that in communicating, if grammatical structures are not used
correctly, message can only be partially conveyed, and if language users do not know the required lexis,
then message cannot be conveyed at all. Of the same opinion is Wilkins [1978, p. 111] who stresses the
importance of the vocabulary mastery: “Without grammar, little can be expressed; without vocabulary,
nothing can be expressed”.

The application of authentic materials in teaching vocabulary can find the justification in the
contemporary approaches to vocabulary teaching. For instance, not only Berardo [cited in Aidinlou,
Moradinejad, 2016, p. 15], but also Berwald [1987, pp. 3-4] claim that the main reason for using
authentic materials in the classroom is to provide the learner with as much real language as possible. In
other words, authentic resources expose students to a vast range of vocabulary from numerous topics,
creating the opportunity to hear about topics of personal interest and give true information about the
world.

Extensive research [Bai, 2018] has demonstrated that vocabulary is easier to learn in context than
in isolated word lists because the meaningful context allows more complex and deeper processing.
Following the stance, Inggris and Qamariah [2016, p. 27-28] propose several strategies, useful while
teaching English with the help of authentic materials. Some of these are the following: recognize the
needs of learners, teachers and objectives of a course or an institution; engage students in authentic
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materials selection and identification; focus on local materials and choose resources from students’
region and immediate surroundings; use authentic materials in authentic ways; inform students of
challenges and difficulties beforehand; give feedback and assess in authentic ways;

Apart from the above list, Inggris and Qamariah [2016, pp. 30-31] also offer two examples of lesson
plans that make use of authentic materials. The first one requires video, while the second one involves
written texts. Below there are resented the summaries of those lesson plans.

¢ lesson plan based on video: (1) the specific topic is presented, (2) worksheets with vocabulary
and questions are distributed, (3) students engage in discussion, (4) class sums up the discussion,
(5) teacher writes on the blackboard final remarks and conclusions, (6) students watch the video
for the second and third time and fill in the handouts in the meantime, (7) their talk the answers
over 8) the class summarizes the video and the topic presented;

* lesson plan based on newspaper, article, song lyrics, poem etc. (1) students are presented text,
(2) students are given worksheets to get familiar with the vocabulary, (3) they answer questions
concerning the text given or share their feelings and opinions about the text, (4) students
compose a summary or synopsis, or discuss the ideas presented in the text, (5) teacher reviews
the texts and listen to final remarks;

THE AIM OF THE RESEARCH

Considering everything mentioned so far, the present study attempts to indicate that, among different
ways of learning and teaching vocabulary, learning vocabulary through the application of non-
course-book authentic materials like songs, videos, news and Internet articles, as well as incorporating
authentic tasks like discussions, debates and projects in foreign language education will lead to better
short-term and long-term retention of vocabulary than the usage of course books.

The present study seeks to demonstrate that among the various approaches to vocabulary acquisition,
utilizing authentic materials such as songs, videos, news articles, and Internet resources, in conjunction
with authentic tasks like discussions, debates, and projects, can lead to more effective short-term and
long-term vocabulary retention than traditional textbook-based learning. This argument aligns with
the research suggesting that authentic materials provide learners with exposure to natural language
in context, facilitating deeper engagement and practical application of new vocabulary [Gilmore, 2007;
Nunan, 1989].

In contrast to the assumptions presented so far, traditional course-books often emphasize vocabulary
in isolated contexts, focusing on rote memorization without providing the rich contextual cues found
in authentic materials. Research suggests that while textbooks may support initial learning, they may
not be as effective in helping learners retain vocabulary over time [Schmitt, 2010]. Thus, incorporating
authentic materials and tasks into foreign language education not only fosters a more engaging learning
environment but also supports more sustained vocabulary acquisition.

Consequently, the study was targeted to answer two main questions:

* RQ 1. Is there a difference in the motivation levels among students taught with traditional course-book-
based approach in comparison to the ones taught with authentic-materials-based approach?

* RQ 2. Is the course involving the usage of authentic materials more appealing and attractive to secondary
school students?
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METHODOLOGY
Participants

The research was conducted in two (one Polish and one Slovak) secondary schools. In each country
it involved two groups of first graders, i.e. two homogeneous classes consisting of 30 mixed ability
students, aged 15-16. They had taken a proficiency test at the beginning of the school year and had
a book New Password B1+ assigned by their teacher based on their results and English proficiency. One
of the classes was assigned the role of experimental group (EG) and the second the control group (CG).
They were made aware of the experiment, but not informed about the details of the study. They have
attended 45-minute-long classes twice a week. The school principal was notified about the planned
research and her oral approval was obtained. Also the parents of the research participants agreed that
their children could take part in the research.

The methods of data collection and the instruments used

The research was based on the mixed method design that included the pre-test, post-test and delayed
post-test, as well as short interviews carried out in Polish/Slovak with some of the students. The
combination of the qualitative and the quantitative research enabled a thorough examination of the
phenomenon.

The post-test was administered before the research intervention. The experimental group was
exposed to treatment, which was the course based on authentic materials, while the control group did
not receive it and was taught with the help of the mandatory course book. Directly after the course
has been completed the post-test was taken by the students. The delayed post-test was conducted
after one month from the end of the courses. Each of the tests included 20 vocabulary items out of 100
expressions selected from the three units of the course-book. The results of the pre-tests, post-tests,
and delayed post-tests were compared between the two groups and among groups with the help of
statistical tool t-test to assess vocabulary acquisition and retention.

In each country, five volunteers from both groups taken by chance, were interviewed in short, semi-
structured interviews. They expressed their opinions on the attractiveness of the courses, the materials
used, their motivation levels during the sessions, and the quality and usefulness of the course for
vocabulary learning, as well as the usefulness of the lessons in the real-world communication. The
interviews were translated, transcribed, and then recurring themes and opinions were identified
to present the students’ views systematically.

The quantitative part of the study, consisting of pre-tests, post-tests, and delayed post-tests, was
analysed statistically to either prove or reject the stated hypotheses. The short interviews, on the other
hand, aimed to gather and analyse data in a non-statistical manner. The qualitative part of the research
allowed for addressing the research questions effectively.

Materials used, methods, tasks, and activities.
The vocabulary courses took place two times a week for 45 minutes each class during 8-week-period,

in the same school environment and with the same classroom conditions. The courses introduced
up to 100 new vocabulary items presented in three units. The experimental group used authentic
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materials to present the vocabulary which in control group was presented with the exercises from
three units of their course book.

Authentic materials, i.e. scenes from TV series, news reports, videos, song lyrics, and other Internet
sources were used to present the vocabulary during research intervention; whereas the course book
used during the mandatory course was New Password, level B1+ published by Macmillan.

During the course, the teacher was responsible for the age-appropriate authentic materials selection
and instruction, whereas her students could also look for the materials online. The participants were
provided with non-stop assistance, explanations of grammatical rules and meanings of words,
if necessary; they could also look into the handouts and copies of authentic texts. The students were
engaged in discussions, debates, online material searches (such as looking for news reports),
group work, creating short videos, and writing texts similar to those used in class. In both groups the
instruction paid special attention to vocabulary training and focused on the principles of vocabulary
acquisition and learning presented in the literature review.

Procedure

The research steps were planned to be identical regardless of the country of its practical realisation.
The research procedure followed a systematic approach, beginning with the selection of units and
vocabulary items from the textbook. Authentic materials were then chosen, and tasks and exercises
were developed accordingly. In each country the participants were divided into two groups specified
above.

Before the intervention, both groups undertook a pre-test to assess their initial vocabulary knowledge.
After the course conclusion, a post-test was administered to evaluate vocabulary acquisition; one
month later a delayed post-test was given to assess long-term retention. Additionally, interviews with
five randomly selected volunteers from each group were conducted to gather qualitative data on the
participants’” opinions. Open-ended questions allowed for an in-depth exploration of their experiences,
and the interview transcriptions were analysed for recurring themes.

The quantitative data from the pre-test, post-test, and delayed post-test were analysed using t-tests
to compare the performance of both groups and assess vocabulary retention within each group. The
qualitative data, derived from interview responses, were analysed descriptively by identifying and
coding recurring themes. The combination of both qualitative and quantitative findings allowed for
comprehensive conclusions to be drawn, confirming or refuting the research assumptions.

FINDINGS

The results of pre-tests, post-tests, and delayed post-tests were analysed statistically with help of
a t-test. The tables below present three statistical measures calculated for each set of results, namely:
the standard deviation, the median and the mean value also called arithmetic average obtained in
Poland (Tab.1A) and Slovakia (Tab.1B).

The comparison of the scores of pre-tests revealed that both groups possessed the same level of
knowledge of the new vocabulary as the difference between the scores was not significant at p <.05
with the t-value equalizing 0.49119 and the p-value equalizing 0.312574.
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Table 1A. The results of pre-tests, post-tests, and delayed post-tests (Poland)

Standard deviation Median Arithmetic average/Mean
PRE-TEST
Control group 1,31 5 5
Experimental group 1,32 5 517
POST-TEST
Control group 2,43 16 15,9
Experimental group 2,54 16 16,03
DELAYED POST-TEST
Control group 2,11 14 13,4
Experimental group 2,70 15 15,6

Source: Own elaboration

After the courses the post-test was administered with the same set of words in different order, selected
from up to 100 new taught expressions. The difference between results in the EG and the CG was
also analysed statistically with the help of the same tool, There is no statistically significant difference
between the results of the groups that used different teaching materials directly after the research as at
p <.05 the t-value that equalized 0.20795 and the p-value which was 0.417998. This obtained results let
us reject the first assumption that the application of authentic materials helps acquire the vocabulary
better than the usage of course book in learning English as a foreign language by secondary school
students

One month after the research intervention we have conducted the delayed post-tests changing the
order of words again. The t-test application for two independent means set the t-value on 3.51712
and the p-value on.000427, which makes the result significant statistically at p <0.05. This means that
the difference between long retention of the vocabulary was visible. The intervention in the EG was
evidenced to be more effective in the long perspective and allowed us to confirm the assumption
formulated at the beginning of the study.

Similar research activities were carried on in Slovakia. Here again the comparison of the scores of
pre-tests revealed that both groups possessed the same level of knowledge of the new vocabulary as
the difference between the scores was not significant at p <.05 with the t-value that equals 0.49227 and
the p-value that equals 0.312874.

Table 1B. The results of pre-tests, post-tests, and delayed post-tests (Slovakia)

Standard deviation Median Arithmetic average/Mean
PRE-TEST
Control group 1,37 5.1 5.1
Experimental group 1,38 5.1 519
POST-TEST
Control group 2,51 18 16,21
Experimental group 2,55 18 16,33
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DELAYED POST-TEST

Control group 2,19 15 13,9

Experimental group 2,76 16 16,1

Source: Own elaboration

A similar post-test was administered with the same set of words in different order selected from 100
new expressions taught. One more time the difference between EG and CG results was also analysed
statistically with the help of the same tool and no statistically significant difference between the results
of the two groups was found (at p <.05 the t-value was equal to 0.21005 and the p-value approximated
0.438018). This finding allows us to conclude that authentic materials and the course books used while
teaching English lexis may have equally positive effect on vocabulary acquisition in learning English
as a foreign language by secondary school students.

One month after the research intervention the delayed post-tests were carried out. The t-test
application for two independent means set the f-value on 3.52552 and the p-value on.000631, which
makes the result significant statistically at p < 0.05. This means that the difference between long
retention of the vocabulary was visible. The intervention in the experimental group was proven to be
more effective in the long perspective and allowed us to confirm the assumption formulated at the
beginning of the study, i.e. that the results of the delayed retention of vocabulary are better after the
course based on the usage of authentic materials in comparison to results after the traditional course-
book-based instruction. In this way one more observation can be drawn: regardless the nationality
of the students the obtained results revealed similar reactions to the content taught, on condition the
same topical materials are being delivered.

The second part of the research, the qualitative data collection, similarly to the delayed post-test, took
place around one month after the courses had been finished, after administering all the tests. In each
country we interviewed five volunteers from both the experimental and control groups. We analysed
their answers and identified similarities and recurring themes in both groups of students, regardless of
their nationality. The coded categories included: increased motivation; interesting content of materials/
topics; student lesson enjoyment level; relaxed/friendly atmosphere; positive impact of the course on
communication in real-life; getting used to similar lesson plans; boring/predictable/monotonous lessons;
creation of good grammar and lexis base; low level of communication practice; lowering motivation;
well-constructed/easy to follow message production; lack (or need) of additional materials; enjoyment of
the activities; and finally possible difficulties with understanding.

Based on the coded themes from interviews, the EG members were more motivated and enjoyed the
activities, as the participants found the materials and topics interesting. In contrast, the CG students
reported predictability, boredom, and low motivation, although the participants enjoyed specific
activities, like conversations and listening to recordings.

Regardless of the country of origin of the research, both groups acknowledged the positive impact
of the courses on real-life communication and vocabulary acquisition, but for different reasons. EG
attributed it to authentic language presentation, varied teaching materials, diverse topics, and exercises
promoting effective communication. In contrast, CG emphasized the structured nature of the course
book lessons, providing a grammar and vocabulary foundation for overall language proficiency. However,
the participants of the control groups underlined that students should adapt their knowledge for real-
life communication outside the classroom. They have also expressed some critiques of the course,
suggesting the use of additional teaching aids, new technologies, authentic materials from the internet
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and applications to create an interesting learning environment. They also felt that more time and focus
should be dedicated to communication and speaking practice.

For EG (both in Poland and Slovakia), the use of authentic materials made the course more
appealing, increased their motivation and made them enjoy the activities. They appreciated the use
of diverse texts, recordings, videos, and Internet resources. Some found songs, videos, and other
multimedia aids helpful in remembering the words as they make learning experience more engaging
and creative. Disadvantages mentioned by the EG included incomplete understanding and the need
for clarification from the instructor or more advanced peers. Additionally, the participants from the
CG emphasized the need to modernize language education with the help of new technologies. The
summarized opinions from the short interviews are presented in Table 2 below.

Table 2. Comparison of the interview opinions found when applying different L2 teaching means (both countries)

Experimental Group (application of authentic materials): Control Group (course book-based teaching)

similarity to the lessons throughout their language education in

increased motivation among students; [P; S] th G [P S]
e past; [P;

interesting content of the materials; [P] lessons were predictable and monotonous; [P; S]

enjoyment of authentic tasks involving group work, pair work
1y . . g sroup P lessons were well-constructed and easy to follow lessons; [P; S]
and/or discussions; [P; S]

authentic materials as an alternative to predictable and . . . X
listening tasks seen as challenging and appealing; [P; S]
monotonous course books; [P; S]

enjoyment of activities; [P; S] some students experienced boredom; [P; S]

opportunity to express opinions and gain knowledge on
PP v P & f-ferepnt topics; [S]g & relaxed atmosphere. [P; S]

emphasis was put on learning grammar and vocabulary, but
relaxed atmosphere; [P; S] effective communication requires students to learn how to apply
the knowledge; [S]

diverse and attractive lessons with authentic materials; [P] need for additional materials except only the course book; [P; S]

positive impact on English knowledge and real-life L
. lack of motivation among most students; [P; S]
communication. [P; S]

Source: Own elaboration Legend: L _ = Poland; S = Slovakia

The findings of the qualitative part of the research provide a positive response to the first research
question concerning possible difference in the motivation levels among students taught with traditional
course-book-based approach in comparison to the ones taught with the help of authentic materials. In
the interviews, all EG learners stressed their willingness and engagement in the lessons, while the CG
participants felt rather discouraged. The presented results also help in answering the second research
question concerning the course involvement to the usage of authentic materials to be more appealing
and attractive to L2 students. Their answers confirm that the courses involving the usage of authentic
materials are more appealing and attractive to them. The learners’ attitudes towards authentic materials
used as the vocabulary training aids are positive; they are less bored when compared to the students
taught with the help of course-book. Although CG students got used to the lesson structure based on
the course books, they often perceived them as a source of grammatical rules practice.

The EG students also listed a greater number of benefits associated with the use of authentic
materials. Activities such as pair-work, using Internet sources, projects etc. raised students” interest in
English language learning, stimulating communication practice among them. Various topics helped
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EG students engage in active participation in discussions. Although some EG students initially found
authentic materials challenging, appropriate scaffolding provided by the instructor and support from
peers facilitated their comprehension of spoken utterances and written texts.

DISCUSSION AND CONCLUSIONS

The findings of our research are consistent with the previous findings in the subject and the research
in the field of linguistics and L2 learning concerning the application of additional teaching materials
in the form of authentic materials and mandatory course books. Additionally, it is worth noticing
that the obtained results appeared to be more or less consistent regardless of the country of origin of
the research. Apart from that, what needs to be remarked (and what is of importance in light of the
research obtained by us) is that the national teaching core curricula in each of the two countries stress
slightly different instruction issues (because of obvious reasons).

The analyses of the results from the interviews helped address the issue which teaching aids, i.e.
authentic materials vs. course books, have better impact on the vocabulary acquisition in learning FLE
by secondary school students. It has been proven that delayed retention of vocabulary is more effective
after the course based on the usage of authentic materials in comparison to results after the and traditional
course-book-based instruction, but the initial vocabulary acquisition is on equal level. The results of the
study of the application of authentic materials vs. course books in form of the quantitative research (the
tests) confirmed the positive effect on vocabulary acquisition of both teaching materials. The EG students
performed only slightly better directly after the intervention than the CG did. However, the impact of
authentic materials on long retention of vocabulary was confirmed with the statistical tool ¢-test to be
greater to a statistically significant degree in comparison with the influence of course books. Moreover,
the results from the analyses of short interviews transcriptions confirmed that authentic materials have
positive effect on students” motivation towards L2 education and vocabulary training.
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